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Introduction to the Teacher's Guide 


About the course 

The course is designed to take university-level 
students with an intermediate ability in English 
as a second language from paragraph writing 
through essay writing. The course combines a 
process approach to writing (where students work 
on invention, peer response, editing, and writing 
multiple drafts) with a pragmatic approach to 
teaching the basics of writing (with direct 
instruction on such elements as topic sentences, 
thesis statements, and outlines). 


The Introduction presents process writing to 
students. The tasks in the main units are graded. 
Students first work on recognizing and 
identifying key writing structures from model 
paragraphs and essays. Then they manipulate the 
structures in short, manageable tasks. Finally, 
they apply the structures to their own writing. 
There are opportunities for students to work 
independently, with a partner, and with a group. 
The exercises can be done either in class or as 
homework. Critical thinking is emphasized, so 
that students become aware of the impact their 
choice of words, sentences, and organizational 
techniques have on the effectiveness of their 
writing. The focus throughout is on academic 
writing—the type of writing used in university 
courses and exams in English-speaking 
institutions of higher learning. 


In Units 1—6, students analyze and write the types 
of paragraphs that commonly occur in academic 
contexts. They practice writing topic sentences 
and concluding sentences; organizing the 
paragraph coherently; and using appropriate 
vocabulary, grammar, and transitional devices in 
the paragraph body. In Unit 7, students write two- 
paragraph papers, in preparation for longer 
assignments. In Units 8—11, students apply what 
they have learned about paragraphs to essay 
writing. They work on developing and supporting 
a central thesis, organizing an outline from which 
to write, and writing effective introductions and 
conclusions. Unit 12 discusses strategies for 
timed essay writing, including understanding 
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standard instructions, time management 
techniques, and methods for organizing 
information. 


This Teacher's Guide supports the instructor by 
offering teaching suggestions, answer keys, a 
discussion on how to mark and grade writing, 
ideas for supplemental activities for each unit, 
and photocopiable exercises and activities. Also, 
possible answers are provided for exercises with 
more than one solution. 


Structuring the writing class 

This course offers a wide variety of tasks and task 
types. Whether your class lasts one hour, an hour 
and a half, or two hours, in each class you should 
give students several different writing activities— 
such as brainstorming, drafting, and editing. 
Students will appreciate having a variety of other 
activity types as well, such as reading model 
texts, discussing and doing exercises in pairs or 
small groups, and writing individually. If students 
seem tired or low in enthusiasm, change the type 
of activity they are working on to bring fresh 
energy. 


Students should bring writing paper and pencils 
to each class session, as well as a notebook or 
binder in which they can keep all notes and 
previously completed assignments. Often, notes 
and first drafts will be used again in subsequent 
exercises, so students should bring past work to 
class with them each time. Alternatively, you can 
have students keep their writing in folders that 
stay in the classroom or with you. You may want 
to ask students to bring dictionaries to class, or 
you might keep a few available in the classroom 
for student use. 


Often, instructors give longer assignments for 
students to complete as homework. In class, 
students can work on brainstorming and editing 
techniques and completing the exercises in the 
book. It is, however, possible to do all of the 
writing as in-class assignments. 


Here is a sample lesson plan sequence to cover a 

paragraph assignment: 

1. The assignment is given, often with time in 
class for pre-writing activities such as 
brainstorming and discussion of topics. 

2. For homework, students complete and edit 
their brainstorming, and write a rough draft, all 
of which they bring to class. 

3. In class, there is a peer editing / review session 
in which students swap their work with a 
partner and complete a peer feedback sheet 
(photocopiable, pages 39 and 40); this may also 
be done in groups of three or four, with each 
piece of writing getting read two or three times. 

4. Students take their work home and use the peer 
review feedback to revise it. They then hand in 
this first draft in the next class period. 

5, Read through their first drafts and comment 
only on content and organization; then hand 
them back to the students in the next class 
period. Students revise their writing for 
homework. 

6. Students hand in the new second draft with the 
old first draft and brainstorming and notes 
attached. At this point, look at language use as 
well as any remaining problems with content 
and organization. Use the error code 
(photocopiable, page 44) to mark the students’ 
errors. Hand back the papers for students to 
revise. 

7. Students hand in their third and final draft, 
with the previous drafts and notes attached. 
Fill out an evaluation form (photocopiable, 
pages 41 and 42) and assign a grade to the 
paper. If possible, spend some time with each 
student individually to discuss his or her 
paper, either during class time or outside of 
class. 


This course does not attempt to also teach 
vocabulary or grammar. We believe that even 
lower-level learners of English can create well- 
organized, thoughtful papers by focusing on 
writing. However, you can encourage students to 
keep track of their individual weak areas in 
grammar by using the error log chart and error 
code (photocopiable, pages 43 and 44). Use the 
error log exercises (photocopiable, page 45) to 
give students practice with the error marking 
system. If your whole class is weak in one 
particular area, you may want to review it in 
class. 


Journal writing 

The exercises in this course focus mainly on 
developing accuracy in writing. However, it is 
also useful for students to work on fluency. For 
this reason, we recommend having students keep 
a writing journal. In the journal, students should 
be concerned with expressing their thoughts, 
feelings, and ideas, and should not be focused on 
spelling or grammar. The writing journal can be 
compared to having a casual conversation, where 
fluent communication is the goal, rather than a 
formal presentation, where form and correct 
language use are more emphasized. Often, they 
are “graded” simply with a v if the assignment is 
done and a 0 if the assignment is not done; some 
instructors like to add a + for particularly 
thoughtful or lengthy entries and a v- for weak or 
short entries. Discuss your marking system with 
your students when you explain the journal 
assignment. To help with motivation, make timely 
submission a part of your course grade. 


There are many ways of handling student 
journals. We offer some suggestions below, but 
you should feel free to adapt the assignment to fit 
the needs of your students. 


1. Dialogue journal. This works as a “conversation 
on paper,” usually between the student and the 
teacher, although it can be done as an exchange 
between two students as well. The student 
starts the journal (kept in a separate notebook) 
by writing about some topic of personal interest 
to him or her. The teacher then reads the 
journal and responds to the topic, by making 
comments and asking questions. Proper 
grammar and language use may be modeled, 
but the student’s writing is not corrected. The 
journal is returned to the student, who writes a 
follow-up to the teacher’s entry, and so on. If 
possible, students should turn in their journals 
once a week. Dialogue journals can also be 
done by e-mail. This type of journal is often 
very popular with students, who enjoy the 
personal attention. They can be time- 
consuming for the instructor, though, and may 
not be practical in large classes. 


2. Directed journal. Students keep a separate 
notebook (or use e-mail), and write answers to 
questions provided by the teacher. These may 
be on general, even “fun” topics; for example, 
What activities are you doing (or do you plan to 
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do) outside of class to improve your English 
this semester? If you won a lottery, what would 
you do with the money? What is one interesting 
difference you have noticed between your 
culture and American culture? You may ask 
questions that pertain specifically to writing 
and their work in the course, such as Which 
type of brainstorming works best for you? What 
grammar problems have you noticed in the last 
three writing assignments? Does outlining help 
you write your first draft more easily? etc. You 
may also have students respond to the topic of 
a model paragraph or essay. Students may write 
once, twice, or three times a week; you can 
collect the journals once a week or even less 
frequently. Ask students to write the date in 
front of each entry. Mark the journals by 
writing brief comments in the margin, 
responding to the student's topic and ideas, and 
not language use. 


Evaluating and grading writing 
assignments 

After teaching how to write a paragraph or essay, 
you may begin to give letter (or percentage) grades 
for student work. Since this course teaches the 
writing process, it is important to collect and 
consider the drafts of the paragraph or essay as 
well as the final product. 


Some instructors like to give a grade to all drafts 
of a paper, and average them together for a final 
grade. Others prefer to assign each paper two 
grades, one for content and organization and one 
for form (language use) and / or process (did the 
student make suggested improvements?). 
Remember not to judge students on points of 
writing that they have not been taught. 


Here are some points to consider when grading a 

paragraph: 

e Does it have a clear topic sentence that has a 
controlling idea? 

e Do the supporting sentences all relate to the 
topic sentence? (Is the paragraph unified?) 

e Are the supporting sentences in a logical order? 
(Is the paragraph coherent?) 

e Were transition words and phrases used to 
connect ideas together? 

e Did the writer provide enough explanation of 
and support for the main idea in the topic 
sentence? 
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e Is there a clear concluding sentence that 
restates the topic sentence or summarizes the 
main points? 

* How is the language use (vocabulary and 
grammar)? Is there a variety of vocabulary used 
and is it used correctly? Are words spelled 
correctly? 

e Does the writer use complex grammatical 
structures, and are the structures used well? Is 
punctuation and capitalization used correctly? 

e Does the paragraph have the correct format 
(indented first line, 1 inch / 2.5 centimeter 
margins, double-spaced, etc.)? 


For grading essays, consider the above points for 
each paragraph, and in addition consider: 


e Does the introduction contain a clear thesis 
statement? 

e Do all the body paragraphs support the thesis 
statement? 

e Does the conclusion restate the thesis or flow 
logically from the ideas presented? 


Pages 41 and 42 (photocopiable) show example 
evaluation forms for a paragraph and an essay. 
Write comments in the first column and a grade or 
percentage for each area in the second column; 
there is space at the top for the final grade. 
Remember to include plenty of positive 

comments as well as suggestions for 
improvement. 


For overall course grades, a weight of 60% on 
written assignments, 25% on journals, and 15% 
on class participation is typical. 


Additional materials 
The back of the Student Book contains a 
collection of sample and reference materials. 


Sample essay development 

Pages 96-100 show examples of different stages of 
a student’s essay on nuclear power, including 
brainstorming in the form of a map, a first draft 
with comments from a peer editor, and a final 
draft. An outline for this essay appears on page 65 
of the Student Book. When students begin 
working on their own essays, it may be helpful for 
them to see examples of a student’s work. You can 
have students work in pairs or small groups to 


discuss features of the student's work, e.g. for the 
mapping, What is the topic of the essay? How do 
you know? What are the writer's main points? 
Where do you think she will add details?; for the 
first draft, What did the peer editor like about the 
paper? What suggestions did the peer editor 
make? Do you think the editor's suggestions were 
helpful to the writer? Would you make any 
additional suggestions?; for the final draft, What 
did the writer change? Did the writer follow all of 
the peer editor's suggestions? Why is the second 
draft more successful than the first draft? 


Punctuation 

Pages 101 and 102 show some common rules for 
capitalization; using commas, periods, and 
quotation marks; and explain some conventions 
of academic writing. While you may choose to go 
over some or all of this material in class, it is 
intended to be a reference for students when they 
are checking their drafts for language use and 
mechanics. Point out to students that these are 
not all the rules for punctuation, but are ones that 
they will use often in their writing. 


Other sample materials 

A sample of a formal letter—a student’s inquiry 
about a language program in the U.S.—is shown 
on page 103. Students can use this format for a 
variety of situations. 


A sample statement of purpose on page 104 serves 
as a model of the type of essay students would 
have to submit with an application to an 
American university. 


Two sample resumes are shown on pages 105 and 
106, the first from a student with limited work 
experience and the second from a student with 
more extensive education, work experience, and 


skills. 

Finally, the formats for envelopes for both 
friendly letters and formal correspondence are 
shown on page 107. 


These materials are meant for student reference. 
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(writing a paper in several stages, involving 
several drafts). Students learn the vocabulary 
necessary to talk about the writing process and 
what happens in each stage. 


Extension activity 

Writing survey (photocopiable, page 38). This 
survey gives students a chance to reflect on their 
own experiences with and attitudes towards 
writing, and to share their experiences with 
classmates. Put students in pairs or small groups 
to discuss the questions. Alternatively, have 
students write out answers as homework to 

turn in. 


The writing process 

1 Have students work alone or in pairs to match 
the words to their definitions. Go over answers 
with the whole class. 


Ånswers 
a 3 b.4 c. 8 d.7 
e. 2 f£.6 g.1 h 5 
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2 Have students read silently to themselves, or 
out loud in pairs. Alternatively, you could read 
the passage aloud to the class. Answer any 
vocabulary questions. 


Review 

3 Have students work alone or in pairs to 
complete the exercise. They may refer back to the 
reading on page 3 if they wish. Then go over 
answers with the whole class. 


Answers 
Pre-writing 
e Step one: Choose a topic. 
e Step two: Gather ideas. 
e Step three: Decide which ideas you want to use 
and where to use them. 
Drafting l 
e Step four: Write your paragraph or essay. 
Reviewing and revising 
e Step five: Check what you have written. 
Rewriting 
e Step six: May need to... 
e explain something more clearly 
e add more details 
e Change your organization 
Steps 5 and 6 may be repeated many times. 
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This unit guides students through steps to choose 
an appropriate topic for a paragraph. Then, it 
acquaints students with different types of 
brainstorming to generate ideas. Finally, students 
learn how to edit their brainstorming in 
preparation for writing a paragraph. 


Choosing and narrowing a topic 
1 Have students work alone to narrow their 
topics. Circulate around the class as they are 
working to help out as necessary. Then have 
students share topics with a partner. Call on 
volunteers to share topics with the class, and 
write them on the board. 


Answers 
Answers will vary. Possible answers: 


a. holidays: The New Year's celebration in my 
country 
The origin of Halloween 
b. friends: My best friend in high school 
How to be a good friend 


c. my country: A typical dish from my country 
The seasons in my country 


d. dancing: Why I love to salsa dance 
Studying ballet taught me 
discipline 
e. Cars: How I learned to drive 
My favorite kind of car 
Brainstorming 


Go over each brainstorming model with students, 
pointing out key features. Point out to students 
that these are not the only methods of 
brainstorming, but are three common ones that 
work well for many writers. After presenting all 
three methods, you may want to ask your students 
if they know any other methods. Stress that no 


one method is better than any other, and that 
students should practice a few times with each 
method to see which works best for them. 


Make sure that students keep all of their 
brainstorming exercises, as they will need them 
for the editing exercises. 


2 Have students work with a partner or small 
group. Ask each group to choose one member to 
record the group's ideas. Remind them that they 
are trying to generate as many ideas as possible. 
Keep time for the class, and tell them when five 
minutes have passed. Call on groups to read their 
ideas aloud to the class or write them on the 
board. Praise students for thinking of many ideas, 
and don't criticize the quality of their lists. 


3 Have students work alone to make their lists, 
again keeping time for the class. When the time is 
up, ask Who has more than five ideas? More than 
ten ideas? Fifteen? etc. 


4 Have students work alone to freewrite, while 
you keep time for the class. Ask students not to 
use dictionaries or erasers as they freewrite; these 
tools will slow their writing down. 


5 Have students work alone to map their topics, 
while you keep time for the class. After five 
minutes, put students in pairs to compare maps. 
Have each student explain his or her map, telling 
why he or she made the connections. 


Editing 
6 Have students work alone to edit one (or more) 


of their brainstorming exercises. Then have 
students explain their editing choices to a partner. 
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Review 

7 Have students work alone or with a partner to 
complete the crossword puzzle. Students who are 
having trouble should reread the unit. Circulate to 
help out and check answers. 


Ånswers 

1. narrow 

2. broad 

3. brainstorm 
4. list 

5. mapping 
6. relevant 

7. freewriting 
8. fluency 

9. accuracy 


8 Have students work alone. When they have 
finished, have them share their ideas in small 
groups or with the whole class. Point out that 
students do not need to have the same answers or 
to agree with each other, since it is a matter of 
personal preference. Answers will vary. 
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2 The Structure of a Paragraþph 


This unit focuses on the specifics of a paragraph 
by providing a definition along with a diagram of 
the parts of a paragraph. The unit then goes on to 
discuss topic sentences in detail. Students are 
given practice in identifying the topic of a 
paragraph and the main idea by looking at several 
topic sentences. The unit concludes by having 
students write topic sentences of their own. 


Understanding a paragraph 

1 Have students read the paragraph silently to 
themselves, or choose a student to read it aloud. 
Answer any vocabulary questions. Have students 
do this exercise individually and then compare 
their answers with a partner. Then go over 
answers with the whole class. 


Answers 
a. Indonesia 
b. It is a Country with beautiful tropical islands, 
wonderful food, beautiful places to go 
sightseeing, and very friendly people. 
c. e Many islands—more than 17,000; traveling 
by boat between them is fun 
e Many types of people—about 300 ethnic 
groups (Malay, Javanese, Balinese, Chinese, 
Indian) 
e Many cities and historical sights 


Paragraph organization 
2, Have students work alone to complete 
the exercise. 


Answer: 

If you dream of traveling to a country with 
beautiful tropical islands, wonderful food, 
beautiful places to go sightseeing, and very 
friendly people, you should visit Indonesia. 








If you look at the map, the first thing you notice is 
that Indonesia is made up of islands—more than 
17,000 of them. Traveling between islands by boat 
is great fun. Just like the many islands, there are 
also many different groups of people living in 
Indonesia. In fact, there are around 300 different 
ethnic groups! Most Indonesians are Malay, but 
others are Javanese, Balinese, Chinese, or Indian. 
All these groups together make Indonesian 

culture very interesting. Finally, Indonesia has 
many cities and historical sights to see. Jakarta, 
the capital city, is fast becoming a modern center 
of commerce, yet the ancient temples on the 
island of Bali show that the country’s old 
traditions are still alive. All the people, places, _ 
and things to see definitely make Indonesiaa _ 
great place for a vacation. 


3 Have students work in pairs or groups of three. 
They can read the paragraphs to themselves or 
take turns reading them aloud. Then go over 
answers with the whole class. 








Answers 

Paragraph b is the good paragraph. It has a clear 
topic sentence, it has several supporting ideas 
that connect well to the topic sentence, and it has 
a clear concluding sentence. 


Problems with paragraph a: 

e Not enough supporting sentences to explain the 
various hobbies mentioned in the topic 
sentence; 

e The sentences about traveling and speaking 
different languages are not connected to the 
topic sentence. 


Problems with paragraph c: 

e Not enough supporting ideas to explain the 
topic sentence; 

e No concluding sentence. 
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The topic and the main idea 
4 Have students do the exercise alone. Then go 
over answers with the whole class. 


Answers 


a. (Indonesia) is a very interesting country to visit. 


b.(Dogs) make excellent pets. 


c. A really good place to study is the at 
my school. 


d.(Learning a second Janguage) creates job 


opportunities. 


e.(Soccer) is my favorite sport because it is 
exciting to watch. 


f. One of the most valuable tools for students is 


the (compute? 


g. have very different 


h.Gummer) is the best time to travel in my 
coun 


i. My is a friendly place to live. 


5 Have students work alone or in pairs to do the 
exercise. Then go over answers with the class. 


Answers 
a 3 b. 2 


6 Have students do the exercise alone. Then call 


on students to read one or two sentences aloud, or 


have students write sentences on the board. 
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Extension activity 

Students write their three topic sentences on a 
piece of paper with space between each sentence 
and exchange their papers with another student. 
They read each other’s three topic sentences and 
circle the topic and underline the main idea in 
each sentence. Finally, each person writes three 
questions about the topic and the main idea for 
each of their partner’s topic sentences. They can 
write their questions in the space on the paper 
below each topic sentence. The paper is then 
returned to the writer and will be used for a 
later unit. 


Review 
7 Have students work alone or in pairs. Then call 
on a student to read the paragraph aloud in the 
correct order. 


Answers 
a3 b1 «a 2 


8 Have students work alone to complete the 
sentences and then check answers with a partner. 
Go over answers with the whole class. 


Answers 

a. topic sentence; paragraph; topic; main idea 
b. indented 

c. supporting sentences 

d. concluding sentence 





3 The Development of a Paragraph 


In this unit, students learn and practice 
identifying and using three main types of 
paragraph development: giving details, giving an 
explanation, and giving an example. They 
practice writing concluding sentences which 
restate the topic sentence or sum up the 
information in the paragraph. Finally, students 
learn how to peer edit another student's paper 
and how this process helps both the writer and 
the reader. 


Details 

1 Have students read the paragraph silently to 
themselves, or call on a volunteer to read it aloud 
to the class. Answer any vocabulary questions. 


2 Have students do the exercise alone and then 
compare answers with a partner, Then go over 
answers with the whole class. 


Answers 

The topic sentence is the first one, You’ll love 
working out at the Atlas Health Center, and you'll 
love what it does for you! 

a. state-of-the-art exercise equipment 

b. large, air-conditioned rooms 

c. work out alone or with trainers 

d. staff nutrition experts 

e. aerobics, swimming, and kickboxing classes 

f. whirlpool bath and sauna 


Explanation 

3 Have students read the paragraph silently to 
themselves, or cal] on a volunteer to read it aloud 
to the class. Then have students work alone to 
answer the questions. 


Answers 

The topic sentence is the second one, My mother, 

who likes to sew, used this simple saying to teach 

me the value of working on problems when they 

are still small. 

a. The writer is trying to explain the meaning of 
the saying “A stitch in time saves nine.” 


b. Answers will vary. If students do not 
understand the explanation, check vocabulary 
comprehension. 


Example 

4 Have students read the paragraph silently to 
themselves, or call on a volunteer to read it aloud 
to the class. Then have students work alone to 
find the topic sentence. 


Answer 
The topic sentence is the first one, Even when a 


first date is a disaster, a couple can still become 
friends. 


5 Students can work alone and then compare 
answers with a partner, or could work in pairs or 
groups of three. 


Answer 

Answers will vary. Accept any reasonable 
answers. Possible answers: 

Because the writer had had a personal experience 
that illustrated the topic sentence; because the 
writer’s personal story was funny and interesting; 
etc. 


Choosing a means of support 

6 Have students work alone and then explain 
their choices to a partner or small group. Tell 
students that they do not have to agree but should 
be able to explain their choices. 


Answers 

Answers will vary. Call on students with different 
answers to explain their choices. Accept any 
answer that students can reasonably support. 
Possible answers: 

a. explanation; example 

b. details; example 

c. details 

d. example; details 

e. details; explanation 
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7 Have students work alone to write their 
paragraphs. If they did the extension activity for 
Unit 2, exercise 6, they may also use the questions 
their partners wrote. This exercise could be 
completed in class, or begun in class (steps one 
and two) and finished as homework (step three), 
and worked on in the following class session (step 
four). 


Concluding sentences 
8 Have students work alone or with a partner. 
Then go over answers with the whole class. 


Answers 

Exercise 3, concluding sentence: This simple 
sentence reminds me to make small repairs as 
soon as I can. It restates the topic sentence. 
Exercise 4, concluding sentence: Now that Greg 
and I are good friends, we can look back and 
laugh at how terrible that first date was! It sums 
up the information in the paragraph. 


9 Have students work with a partner. Circulate 
around the class while pairs are working. Then go 
over the answers. Call on volunteers to read new 
concluding sentences aloud or write them on the 
board. To extend the activity, ask the class to say 
whether the concluding sentences restate the 
topic sentence or sum up the paragraph. You may 
also write the sentences given below on the board 
for students to discuss. 


Answers 
New concluding sentences will vary. Possible 
answers are provided below. 
a. means of support: example 
concluding sentence: yes (restates the topic 
sentence) 
b. means of support: details 
concluding sentence: no 
new concluding sentence: Learning about how 
the mind works makes psychology my favorite 
class. (sums up the information) 
c. means of support: example 
concluding sentence: no 
new concluding sentence: I will never try to 
sing karaoke again! (sums up the information) 
d. means of support: details 
concluding sentence: yes (both sums up the 
information and restates the topic sentence) 
e. means of support: explanation 
concluding sentence: no 
new concluding sentence: Someone who likes 
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me the way I am is a good friend for me. 
(restates the topic sentence) 


Peer editing 

10 Have students work with a partner to answer 
the questions. Then put two pairs together to 
compare answers. Check answers with the whole 
class. 


Answers 

a. Seven comments are statements; four are 
questions. 

b. Questions are softer and more polite; questions 
let the writer decide what to do. 

c. To let the writer know that they could be easily 
identified. 

d. Answers will vary. If students do not agree with 
any comments, have them explain why not. 

e. The writer should read the comments, make 
some changes, and rewrite the paragraph. 

f. Yes, the writer did use the suggestions. 


Giving constructive suggestions 
11 Have students work alone to check the boxes 
and then compare answers with a partner. 
Encourage students to explain why they feel each 
item is helpful or not helpful. Go over answers 
with the whole class. 


Answers 

In items a—g, the best choices are the most polite. 

For item h, the most helpful comment is the one 

that tells the writer why the paragraph was 

effective. 

a. Can you make this topic sentence stronger? 

b. Did you remember a concluding sentence? 

c. Please explain more about your vacation. 
Where did you stay? What did you do during 
the day? 

d. I’m not sure what this part means. 

e. I think this sentence should come before the 
next one. 

f. I think these two sentences are really saying the 
same thing. 

g. Your paragraph is about your brother, but this 
sentence is about your sister. Are you sure it’s 
relevant? 


h. I like your topic sentence because it has a 
strong main idea. Your example is funny. I wish 
I could meet your brother! 


12 Have students work on the paragraph in pairs. 
Then put two pairs together to share their 
comments. Then call on pairs around the class to 
share comments with everyone. 


Answers 

Answers will vary. Students could add more 
detail, add examples, and delete the sentence 
about the sister and spiders. Higher-level writers 
could also combine sentences and add transition 
words or phrases. 


13 Have students work alone or with their partner 
from exercise 12 to write a new paragraph. Then, 
have students compare new paragraphs with a 
different partner. Call on volunteers to read their 
new paragraphs aloud. 


Answers 
Paragraphs will vary. 


14 Have students work alone to do the exercise 
and then compare the answers with a partner. Tell 
students that false statements can be corrected in 
more than one way. Then go over answers with 
the whole class. Call on volunteers to correct the 
false statements. 


Answers 

False statements can be corrected in more than 

one way. Possible answers: 

a T 

b. T 

c. F; A detail is a specific description. An 
example is sometimes a short personal story. 

d. F; The concluding sentence uses different 
words from the topic sentence. 

e. F; The concluding sentence should not finish 
the paragraph with a new idea. 

f. F; A peer editor should not mark any spelling 
or grammatical mistakes. 

g. T 

h. F; Peer editing helps the writer and the reader. 

i, F; Ifa peer editor can’t understand something 
that you wrote, then you know there may be a 
problem with his or her reading or your 
writing. 

j. T 
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4 Descriþtive and Process Paragraphs 


In this unit, students learn how to write 
paragraphs that describe people or places and 
paragraphs that describe processes. They will also 
practice using transition words to connect ideas 
together. 


Descriptive paragraphs 

1 Have students work in groups of three or four 
to make their lists. You may choose to let students 
use their dictionaries or ask you for help with 
vocabulary, or ask students to list words they 
already know. Call on groups to share their 
answers with the class and write new words on 
the board. 


Ånswers 
Answers will vary. 


2 Have students read the text silently to 
themselves or call on a volunteer to read it aloud. 
Answer any vocabulary questions. Then, have 
students read it a second time alone and circle the 
adjectives. Finally, have students compare their 
answers with a partner before going over the 
exercise with the class. 


Answers 
popular, beautiful, white, amazed, tree-lined, fast- 
moving, loud, roaring, cool, unforgettable 


Describing the place around you 
3 Have students read the text silently to 
themselves, or call on a volunteer to read it aloud. 
Answer any vocabulary questions. Then, have 
students read it a second time alone and 
underline the prepositions. Finally, have students 
compare their answers with a partner before going 
over the exercise with the class. 


Answers 

down the street from, on, in, on either side of, 
with, into, in, around, at, in, near, at, on, at, from, 
with, in 


4 Have students work alone or with a partner. If 
students are having trouble, help out by asking 
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Where is the (blackboard)? Call on students to 
share their answers with the class or write them 
on the board. 


Answers 
Answers will vary. 


Extension activity 

Have students, working alone or with a partner, 
write a paragraph about the room they are in, 
using the sentences they wrote for exercise 4. 


Describing a character 

5 Have students work in groups of three or four 
to make their lists. You may choose to let students 
use their dictionaries or ask you for help with 
vocabulary, or ask students to list words they 
already know. Call on groups to share their 
answers with the class, and write new words on 
the board. 


Answers 
Answers will vary. Possible answers: 
Personality Physical Characteristics 
shy brown-, black-, blue-, 
quiet green-eyed 
talkative muscular 
friendly petite 
stocky 


6 Have students read the text silently to 
themselves, or call on a volunteer to read it aloud. 
Answer any vocabulary questions. Then, have 
students read it a second time alone, circling the 
adjectives. Let students compare answers with a 
partner before going over answers with the whole 
class. 


Answers 

(not) big, tiny, thin, strong, happy, patient, good 
(advice), (I didn’t need to be) afraid, (she never 
got) mad, interesting (stories), favorite (friend) 


7 Have students work alone or in pairs or threes. 
Call on volunteers to share their sentences or 
write them on the board. 


_ 


Ånswers 
Answers will vary. 


Extension activity 

Have students, working alone or with a partner, 
write a paragraph about one of the people 
pictured, using the sentences that the class wrote 
for exercise 7. 


8 Have students work alone to write their 
paragraph. This may be done entirely in class, 
started in class and finished as homework, or set 
entirely for homework. 


Extension activity 

Have students exchange completed paragraphs 
with a partner. Each partner should fill out a peer 
feedback sheet (photocopiable, page 39) to return 
to the writer. 


Process paragraphs 

9 Have students read the text silently to 
themselves or call on a volunteer to read it aloud. 
Answer any vocabulary questions. Then have 
students work alone or with a partner to complete 
the exercise. 


Answers 

a. topic sentence: Brown rice and vegetables is a 
simple and delicious meal to make. 
concluding sentence: Now you are ready to 
enjoy your delicious brown rice and vegetables! 

. Cook the rice. 

. Gut the vegetables into one-inch pieces. 

. Heat the oil, chili sauce, and garlic. 

Add the vegetables and fry them. 

Stir in the cooked rice. 

. Add salt and pepper. 

. Put the rice and vegetables into a bowl and 


serve with tomatoes and green onions on top. 


c. Transition words and phrases connect the 
sentences together. 
First; Then; Next; After that; Now; After; 
Finally; Now 


Transitions = 
10 Have students work with a partner or in small 

groups to add words to the list. Call on groups to 

share their ideas with the class. Ask students to 


write suggestions from other groups in their 
books. 


Answers 

Answers will vary. Possible answers: 

now; when; at first; to begin / start with; first of 
all; afterwards; later; lastly 


11 Have students work alone or with a partner to 
complete the paragraph. Then have students 
compare their paragraphs with a neighbor. 
Remind students that there are several 
possibilities. Then check answers with the whole 
class by calling on volunteers to read their 
completed paragraphs aloud. 


Answers 

Answers will vary. Possible answers: 
a. First / First of all 

b. before 

c. After 

d. Next 

e. While / When 

f. next 

g. Finally 


Ordering sentences 

12 Have students work with a partner to order the 
sentences. Circulate around the room while 
students are working to answer vocabulary 
questions and help out. Check answers with the 
class by calling on volunteers to read the 


completed paragraph aloud. 
Answers 

a2 b4 c.6 4.5 
e. 3 f7 g1 


13 Have students work alone to write their 
paragraph. This may be done entirely in class, 
started in class and finished as homework, or set 
entirely for homework. 
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Extension activity 

A Have students exchange completed paragraphs 
with a partner. Each partner should fill out a peer 
feedback sheet (photocopiable, page 39) to return 
to the writer. 

B After students have written their paragraphs, 
have them work with a partner. Each one reads 
the other's paragraph and creates a numbered list 
of the steps. They should then decide if the steps 
are clear and logical and if some steps are missing 
or unnecessary. Students can discuss changes that 
might need to be made to their paragraphs and 
then rewrite them before handing them in. 
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Review 

14 Have students work in pairs or threes to 
brainstorm details for the paragraph. Students can 
then write a paragraph individually or create one 
together with their partner or group. Call on 
students or groups to share their paragraphs with 
the class by reading them aloud. 


Answer 
Paragraphs will vary. One possible answer: 


I live next to a beautiful park. The park is quite 
large and has a lot of nice, green trees and grass. 
There is a small lake in the park where you can 
see people enjoying many different activities, 
such as swimming, fishing, boating, and other 
outdoor sports. In addition, there are many 
comfortable places to sit and relax. If you feel like 
walking or jogging, there are a lot of well-planned 
paths that you can take, and everywhere you go 
you can see beautiful flowers in all sorts of colors. 
I really enjoy spending time in this park. 


5 Opinion Paragraphs 


In this unit, students learn to identify facts and 
opinions. They work with modal expressions to 
express opinions, arguments, and 
recommendations, and learn to link sentences 
with causal transition words. 


An opinion paragraph 
1 Have students read the text silently to 


themselves, or call on a volunteer to read it aloud. 


Answer any vocabulary questions. Then have 
students work alone or with a partner to complete 
the exercise. Check answers with the whole class. 


Answers 

a. The first sentence expresses the main idea. 

b. The writer is trying to convince other people in 
his town to ride bicycles. He wrote the letter to 
show them why they should ride bicycles. 

c. Sentences and phrases that show an opinion 


are: More people should ride bicycles into town; 


Car traffic in town is terrible; parking places 
are hard to find; pollution from cars is a real 
problem; Citizens ... ought to try this non- 
polluting form of transportation. Cycling is 
good exercise; The city must not allow this 
problem to get worse; people should ride 
bicycles to work and school. 

d. The writer included a fact (seventy-three 
percent of all workers drove their own car to 
work) to support his opinion. 


2 Have students work alone to make their choices 


and then explain them to a partner. Tell students 
that they do not need to agree if they can explain 
their choices. Go over answers with the class. 


Answers 

Answers may vary; if they do, call on students to 
explain their choices by giving examples, and 
accept any reasonable answers. 


a. OorB e. F 
b. O f. OorB 
e. F g. B 
d. B h. O or B 


3 Have students work in groups of three or four 
to make their list. Then call on groups to share 
their answers with the class. 


Answers 

Use opinions: editorials in newspapers and 
magazines, personal essays, restaurant reviews, 
etc. 

Use facts: business reports, summaries or minutes 
of meetings, encyclopedia entries, etc. 


4 Have students work alone to complete the 
exercise and then compare answers with a 
partner. Go over answers with the class. 
a. O b.0 c.F dF 

e. O fF gO bO 


5 Have students work alone. Don't check answers 
until students have completed exercise 6. 


Answers 
Answers will vary. 


6 Students can read their sentences aloud to a 
partner, or exchange books. Have partners discuss 
their answers when they have finished. If two 
students cannot agree on a sentence or feel 
unsure, write it on the board and discuss it with 
the class. 


Modal auxiliaries 

7 Have students work alone to find the modals 
and then compare answers with a partner. Check 
answers with the whole class by reading the 
paragraph aloud and having the class raise their 
hands when you say a modal. 


Answers 
should; ought to; must not; should 


Note: If students ask, you may explain that the 
modals presented in this unit are not the only 
modals in English, but are modals that are 
commonly used to present opinions. 
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8 Have students work alone or with a partner to 
choose the correct modal. Check answers with the 
class by calling on volunteers to read the 
sentences aloud. 


Answers 
a. should b. can't c. must 
d. could e. should f. ought to 


Expressing opinions: class survey 
9 Give students some time to read over the 
exercise on their own and add three statements. 
Circulate to check sentences and help out, but 
don't have students share their sentences with 
any other students until exercise 10. 


Ånswers 
Answers will vary. 


10 Have students work in groups to complete 
their survey. They should write their group 
members” names at the top of the columns, and 
check their responses. Remind students 
answering the questions to add a sentence of 
explanation. 


Extension activity 

Ask each student to summarize some of the 
responses they collected. They could either tell 
about all of the responses to one item or how one 
person responded to all five opinions. Write this 
sentence on the board as a model: Yun Min agrees 
that university students should not have part-time 
jobs. She thinks they are too busy with their class 
work. 


11 Have students work alone to write their 
opinion paragraph. This may be done entirely in 
class, started in class and finished as homework, 
or set entirely for homework. 


Extension activity 

Have students exchange completed paragraphs 
with a partner. Each partner should fill out a peer 
feedback sheet (photocopiable, page 39) to return 
to the writer. 
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Causal adverbs 
12 Have students work alone to complete the 
exercise. Go over answers with the whole class. 


Ånswers 
Because gasoline is becoming scarce and 


expensive, 
(We should develop electric cars)since gasoline is 
becoming scarce and expensive. 

The transitions come before the causes. 






Gasoline is becoming scarce and expensive, so 


we should develop electric cars. 
Gasoline is becoming scarce and expensive. 


Therefore,(we should develop electric cars. 
The transitions come betore the results. 


13 Have students work alone or with a partner to 
complete the paragraph. Check answers by calling 
on volunteers to read sentences aloud. 


a. , SO 
b. because or since 
c. Because or Since 


d., so 
e. , because or, since 
f. Therefore, 


14 Have students work alone to join the 
sentences. They may want to write in a notebook 
instead of their textbook. 


Answers 

a. The city doesn’t have enough money, so we 
ought to increase taxes. 

b. I’m going to quit my part-time job because I 
don’t have enough time for my homework. 
Because I don’t have enough time for my 
homework, I’m going to quit my part-time job. 

c. Some plants and trees have been dying since 
this summer has been very dry. 

Since this summer has been very dry, some 
plants and trees have been dying. 

d. Many students are graduating with nursing 
degrees. Therefore, it might be hard for nurses 
to find jobs in the future. 

e. My friends all recommend that restaurant, so I 
will try it this weekend. 


15 Have students work alone to write their 
sentences in their notebooks. They can exchange 
papers with a partner to compare and check 
punctuation before handing them in. 
Alternatively, call on each student to write one 
sentence on the board, and check the sentences 
with the whole class. 


Writing an opinion paragraph 
16 Have students work alone to write their 
opinion paragraph. This may be done entirely in 
class, started in class and finished as homework, 
or set entirely for homework. 


Extension activity 

Have students exchange completed paragraphs 
with a partner. Each partner should fill out a peer 
feedback sheet (photocopiable, page 39) to return 
to the writer. 


Review 
17 Have students work in pairs to order the 
sentences. Then have them compare answers with 
another pair. Check answers with the class by 
calling on a volunteer to read the completed 
paragraph. 
a. 8 b.5 c. 11 d. 
i 


18 Have students work with a partner to write the 
sentences from exercise 17 into a paragraph. 
Remind them to use causal adverbs and 
transitions, but point out that not every two 
sentences can be appropriately joined with a 
transition. They may combine two or three 
sentences if they wish. 


Answers 

Answers will vary; one possibility is given below. 
Gall on volunteers to read their paragraphs aloud 
or write them on the board. Go over similarities 
and differences with the class. 


Cell phones should not be allowed in theaters. 
For instance, last night, I went to see a movie with 
my friend. It was a suspense movie. At the most 
exciting moment, the actors didn't speak, and 
only quiet music was playing. It was very 
exciting, so my friend and I leaned forward 
listening carefully. Suddenly, we heard a loud 
sound—a silly musical melody. The man behind 
us had a cell phone, and he was receiving a call, 
In addition, he decided to answer it, so he spoke 
out loud to his friend. Because it was very 
distracting, my friend and I felt annoyed. 
Therefore, we feel that people must turn off their 
cell phones when they watch a movie, or not 
bring them at all! 
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Ö Comparison | Contrast Paragraphs 


In this unit, students learn how to write 
paragraphs that compare different things and 
contrast similar things. The organization of 
comparison / contrast paragraphs will be looked 
at as well as common transition words used for 
this kind of writing. Finally, students will learn 
how to write about the advantages and 
disadvantages of a topic. 


Choosing a topic 

1 Have students work alone to think of some 
topics and then have them compare lists with a 
partner. Alternatively, students could work in 
small groups to generate topics. Call on 
volunteers to share their topics, and write them 
on the board. 


Comparing and contrasting 

2 Have students read the e-mail message silently 
to themselves, or read it aloud to the class. 
Answer any vocabulary questions. Then have 
students answer the questions alone or with a 
partner. Go over answers with the class. 


Answers 

a. living in a dormitory and living in a campus 
apartment 

b. Contrasting. The topic sentence in paragraph 
two says but I want to get a campus apartment, 
which signals that contrasting ideas will be 
given. Also, transitions and transition phrases 
such as on the other hand and However show 
contrast. 


Comparative and contrastive 


structures 

3 Have students work alone to complete the 
sentences and then compare answers with a 
partner. Check answers by calling on volunteers 
to read sentences aloud. 


Answers 
a. similar to c. Both... and 
b. Likewise, / Similarly, d. as... as 


20 COMPARISON / CONTRAST PARAGRAPHS 


4 Have students work alone to complete the 
sentences and then compare answers with a 
partner. Check answers by calling on volunteers 
to read sentences aloud. 


Answers 

a. but/ while / though 

b. different from 

c. On the other hand, / However, 
d. more... than 


Extension activity 

Have each student choose three expressions that 
compare and three that contrast and write 
example sentences with each expression. Call on 
volunteers to read their sentences aloud, or 
collect the papers and check them yourself. 


Similarities and differences 

5 Have students work alone to write their 
sentences. Encourage students to use several 
different comparison and contrast expressions. 
Call on volunteers to read a few of their sentences 
aloud, or have students write sentences on the 
board in two columns: Similarities and 
Differences. 


Answers 

Possible sentences showing similarities: 
Both cars have a clear “For Sale” sign. 
Another similarity between the two cars is that 
they are both made in Germany. 
Car 1 is the same color as car 2. 
A dog is sitting in the driver’s seat of car 1. 
Likewise, car 2 has a dog sitting in the driver’s 
seat. 


Possible sentences describing differences: 
Car 1 has four doors, while car 2 has only two. 
Car 2 is $100,000, but car 1 is only $1,000. 
Car 2 is smaller than car 1. 
The top speed of car 1 is 50 mph. On the other 
hand, car 2’s top speed is 150 mph. 


E> 





7 Have students work alone to reread the 
paragraph and answer the questions. 


Answers 
The second paragraph in exercise 2 on page 41 
uses point-by-point organization. 
first point—size and living arrangements 
second point—food 
third point--bills 


Comparison | contrast 
organization 

6 Have students read the paragraphs silently to 
themselves, or read them aloud to the class. 
Answer any vocabulary questions. Then have 
students answer the questions and fill in the 
outlines with a partner. Go over answers with the 
class. 


Answers 

a. Paragraph 1 mostly contrasts, and Paragraph 2 
mostly compares. 

b. Outline for Paragraph 1: 


8 Have students work alone to make their lists 
and then share them with a partner. Check 
answers with the whole. class by reading a phrase 
and having students indicate whether it is a 


Topic A—reading a book similarity or a difference. 


1. Use imagination; descriptions of people, places, 
things let you see the pictures in your mind 

2. Conversations with descriptions of how people 
look or feel let you create the characters in your 
mind 

Topic B—seeing a movie 


Answers 
Similarities 


e Played outdoors. 


e Played with at 


least two people. 


e Both men and 


Differences 


e Tennis can also be 


played indoors. 


e Tennis is played on a 


court with a net. 


1. Imagination not needed; pictures on screen give women play. * Golf is played ona 
all necessary details e A ball is hit. large area. 
2. Conversations are spoken aloud, so just watch e Accuracy is e Tennis uses a racket to 
and listen; feelings of people come from their important. hit a ball. 
faces, bodies, voices e Golf uses clubs to hit a 
ball. 
Outline for Paragraph 2: e Tennis is fairly cheap 
to play. 


First point of comparison—difficult childhood 
A1: Monroe—many years in orphanage 
B1: Diana—mother left family 

Second point of comparison—later lives—married 
famous men 
A1: Diana—married Prince Charles; separated 
B1: Monroe—married famous baseball player, 
famous writer; separated 

Third point of comparison—popular 
A1: Diana—friendly, called “The people’s 


e Golf is expensive to 
play in some countries. 

e Speed is an important 
skill for tennis. 


9 Have students work alone to write their 
paragraph. This may be done entirely in class, 
started in class and finished as homework, or set 
entirely for homework. 


princess” 

B1: Monroe—sexy but well-liked, seemed Extension activity 

innocent Have pairs exchange completed paragraphs. Each 
Fourth point of comparison —had emotional partner should fill out a peer feedback sheet 

problems (photocopiable, page 39) to return to the writer. 

A1: Monroe—serious depression, went to 

hospital for help 


Advantages and disadvantages 
10 Have students read the paragraphs silently to 
themselves, or call on a volunteer to read it aloud 
to the class. Answer any vocabulary questions. 
Then have students work alone or with a partner 
to do the exercise. 


B1: Diana—eating problem, had depression 
Fifth point of comparison—deaths 

A1: Monroe—died in 1962 at age 36 

B1: Diana—died in 1997 at age 36 
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Answers 

The paragraph discusses advantages of studying 

abroad and in your own country. 

Supporting points: 

living in another country: 

e exciting, new, and different 

e challenging; therefore, develops courage and 
self-confidence 

* great way to learn another language 

* good way to learn about another culture 


staying in own country: 

e cheaper; therefore, can save money 

e everything is familiar; no need to study in 
another language; culture and expectations of 
classes are clear 

e close to family and friends 


11 Have students work alone to write their 
comparison or contrast paragraphs. Encourage 
them to use advantages and / or disadvantages 
this time. This may be done entirely in class, 
started in class and finished as homework, or set 
entirely for homework. 


Extension activity 
Have students exchange completed paragraphs 


with a partner. Each partner should fill out a peer 


feedback sheet (photocopiable, page 39) to return 
to the writer. 
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Review . 

12 Have students work alone, with a partner, or in 
small groups to make a list. Call on students or 
groups to share their lists with the class. 


13 Have students work with a partner to decide if 
the ideas are advantages or disadvantages. Then 
check answers with the whole class. 


Answers 
a Db. A c.D d. 
i. 


A eA 
tD gD lı. A A j. D 
14 Have students work alone to write their 
paragraphs. Circulate to help out. When they have 
finished, have partners read each other's 
paragraph and offer suggestions for revisions if 


necessary. 


15 Put two pairs together to exchange paragraphs. 
If you like, collect the finished paragraphs for 
marking. 





pre 





In this unit, students learn to write two-paragraph 
compositions, with one paragraph focusing on a 
problem and the next describing a solution, and 
learn linking phrases to connect the two 
paragraphs. They also practice the grammar and 
punctuation of conditional sentences. 


Problems and solutions 

1 Have students read the paragraph silently to 
themselves, or read it aloud to the class. Answer 
any vocabulary questions. Then have students 
work alone or with a partner to answer the 
questions. Go over answers with the whole class. 


Answers 

e The main idea of the first paragraph is that 
deforestation is a problem. 

* The topic sentence is the first one, Deforestation 
is a serious problem because forests and trees 
aren't just pretty to look at, they do an 
important job of making the earth's 
environment suitable for life. 


2 Have students do the exercise alone or with a 
partner. Go over answers with the whole class. 


Answers 

a. The first paragraph is developed by details. The 
supporting ideas are that trees clean the air, 
store water, preserve soil, and provide homes 
for animals; that trees supply food, fuel, wood 
products, and paper products; that 
deforestation may change the climate, cause 
floods, and cause the death of animals. 

b. The supporting ideas show the importance of 
trees. 

c. The main idea of the second paragraph is that 
individuals can prevent deforestation by using 
less paper. The topic sentence is the fourth one, 
Here's one simple suggestion that everyone can 
try: use less paper. 

d. The writer offers one solution to deforestation: 
Use less paper. The writer offers three ways to 
do this: reduce, reuse, and recycle. 

. Both paragraphs have concluding sentences 
(the last sentence of each paragraph). 


CD 
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Writing about problems 

3 Have students work in pairs or small groups to 
brainstorm ideas. Groups could discuss the two 
further ideas they came up with or exchange new 
ideas with another group. Alternatively, you 
could call on groups to give their new topics and 
brainstorm ideas with the whole class. 


Ånswers 


Answers will vary. 


4 Have students work alone to underline the 
conditional sentences. Check answers by reading 
the paragraphs aloud and having students raise 
their hand when they hear a conditional. 


Answers 
if deforestation continues, the world's climate 
may change ...; ... if a lot of people make small 


changes in their lifestyle, the effect can be great; If 
you use less paper, fewer trees will be cut for 
paper making; If you follow the three Rs--reduce, 
reuse, and recycle--you can help save the world's 
forests. 


5 Have students work alone to do the exercise 
and then compare answers with a partner. Check 
answers with the whole class by calling on 
students to read the completed sentences aloud. 


Answers 

a. use; could get 

b. will do; don't get 

c. want; exercise; don't eat 
d. fly; will be 

e. can be; think 

f. will go; find 


6 Have students work alone to complete the 
sentences (on a separate sheet of paper) and then 
compare answers with a partner. Call on students 
to read their sentences aloud. 


Answers 
Answers will vary. 
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Extension activity 

Have students write two opening if-clauses and 
two result clauses on a separate sheet of paper, 
with space to complete the sentences (the same 
format as exercise 6). Then have students pass 
their papers to the left and complete the sentences 
they receive. Then have students pass the papers 
left again, and complete the sentences they 
receive in a new way. Continue until papers have 
been passed back to the original writer or until 
ten minutes have passed. Then have the original 
writer choose his or her favorite complete 
sentences and read them aloud to the class. 


7 Have students work alone to write their 
sentences and then compare with a partner. 
Alternatively, have students write sentences in 
groups of three. Call on pairs or groups to share 
some of their best ideas. 


Answers 
Answers will vary. 


8 Have students work alone to write their 
problem paragraph. This may be done entirely in 
class, started in class and finished as homework, 
or set entirely for homework. Make sure students 
keep a copy of their problem paragraph, as they 
will need it again for exercise 13. 


Linking þroblems with solutions 
9 Have students work alone to find the linking 
phrases. Go over answers with the whole class. 


Answers 

One solution to the problem of deforestation 
is to ... 

One answer is to ... 

A second answer is to ... 

A final answer is to ... 


10 Have students work in groups to brainstorm 
solutions. Then call on each group to share 
several of their best solutions. 


Answers 
Answers will vary. 
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Writing solutions 

11 Have students work in pairs to evaluate the 
solutions. Encourage them to discuss their 
reasons. To extend the activity, ask pairs to think 
of one or two more solutions and offer them to the 
class to evaluate. 


Answers 

Answers may vary; if they do, ask students to 

explain their answers. Accept any reasonable 

explanation. 

e borrow money from my friends: weak 

e sell some of my things: OK 

e ask my parents for money: OK 

* play my guitar on the streets: weak 

* get a part-time job: strong 

* drop out of college and get a full-time job: weak 

e buy lottery tickets: weak 

e ride my bike to school instead of using public 
transportation: strong 

e ask my professors for money: weak 

e buy fewer CDs and new clothes: strong 


12 Have students work alone to write their 
solution paragraph. Ask the writers to check for 
linking phrases and conditional sentences before 
sharing their paragraphs with a partner. 


13 Have students work alone to write a solution 
paragraph to go with the problem paragraph they 
wrote in exercise 8. 


Extension activity 

Have students exchange completed problem and 
solution paragraphs with a partner. Each partner 
should fill out a peer feedback sheet 
(photocopiable, page 39) to return to the writer. 


Review 
14 Have students work with a partner to sort the 
sentences. 


Ånswers 
Additional problems and solutions will vary. 
problems solutions 
noisy roommate make cleaning schedule 
roommate is messy set aside quiet time for 
argue about how to studying 
decorate room each person decorates 
fighting causes stress half of the room 
talk each week about 
concerns 


15 Have students work alone to write a problem 
and solution paragraph from the information in 
exercise 14. Then have them compare paragraphs 
with a partner. You may also have students turn 
in their work to you for marking. 
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8 The Structure of an Essay 


This unit covers the basics of essay writing in 
English. A definition of an essay is given, and 
students also learn about the format of an essay. 
Finally, the unit focuses on how to write a thesis 
statement. 


The structure of an essay 

1 Have students do the exercise individually and 
then compare their answers with a partner. Go 
over answers with the class, and answer any 
vocabulary questions from the essay. 


Answers 

Introduction: first paragraph 

Body paragraphs: second and third paragraphs 
Conclusion: fourth paragraph 


Thesis statements 
2 Have students work alone to find the thesis 
statement. Check answers with the whole class. 


Answer 

The thesis statement is the last one in the first 
paragraph: African Americans, too, have both 
contributed new words to English and changed 
the meanings of some existing words. 


3 Have students work with a partner to identify 
the thesis statement in each paragraph and then 
find the topic and main idea of each. Check 
answers with the whole class. Make sure students 
notice that the most common location of the 
thesis statement in an academic essay is at the 
end of the introductory paragraph. 


Answers 

a. Thesis statement: The United States can be 
divided into six general regions that have their 
own characteristic foods influenced by cultures 
of the people who live there. 
Topic: food of the U.S. 
Main idea: six regions have their own 
characteristic foods influenced by the cultures 
of the people who live there 

b. Thesis statement: As a result of human 
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population growth, deforestation, and hunting, 

the number of koalas has declined. 

Topic: koalas 

Main idea: number declining due to human 

population growth, deforestation, and hunting 
. Thesis statement: No two Taoist gardens are 

exactly alike, but all Taoist gardens include 

four essential elements: water, mountains, 

buildings, and bridges. 

Topic: Taoist gardens 

Main idea: all Taoist gardens include the 

elements water, mountains, buildings, and 

bridges 


e 


4 Have students work alone to evaluate the thesis 
statements and then compare answers with a 
partner. Encourage students to discuss the reasons 
for their choices. 


Answers 
a. F bN cF dded e. N 
f.F g7 hN iF jY 


Writing thesis statements 

5 Have students work alone or with a partner to 
do the exercise. Then check answers with the 
whole class. 


Answers 

a. Body paragraphs: six paragraphs that each 
discuss one of the six different regions and how 
the food and culture is different in each 

b. Body paragraphs: three paragraphs that each 
discuss one of the three causes for koala bears’ 
decline—human population growth, 
deforestation, and hunting 

c. Body paragraphs: four paragraphs that each 
discuss one of the four elements—water, 
mountains, buildings, and bridges 


6 Have students write their thesis statements 
alone. 


Answers 
Answers will vary. 


7 Have students exchange their thesis statements 
with a partner. Encourage students to explain why 
they think the thesis statements they chose are 
strong. Circulate to help out. 


8 Have students work alone to choose a thesis 
statement and write their topic sentences. Then 
collect the exercise for marking. 


Review 

9 Have students complete the crossword puzzle 
alone or with a partner. If they are having 
difficulty, have them reread the relevant sections 
of the ımit. 


3 
3 
z 


. main 

. paragraph 
idea 

essay 

. supporting 
body 

. concluding 
. conclusion 


ONO jı & N e 
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In this unit, students will learn how writing an 
outline can make an essay more organized and 
easier to write. Then they will practice outlining 
essays and creating their own outlines. 


Looking at an outline 

1 Have students read the outline to themselves. 
Answer any vocabulary questions. Then have 
them work with a partner to do the exercise. 


Answers 

a. Nuclear power is not a good energy source for 
the world. 

b. It will have three body paragraphs. 

c. The third paragraph will have two supporting 
points: Nuclear fuels are dangerous and 
Nuclear waste products are dangerous. 

d. There will be eight details in the fourth 
paragraph: Three Mile Island, U.S.A.(1979); 
Tarapur, India (1 992); Darlington, Canada 
(1992); Chernobyl, U.S.S.R. (1986); Kola, Russia 
(1991); Tokaimura, Japan (1999); Earthquake: 
Kozloduy, Bulgaria (1977); Tornado: Morurca, 
the Pacific (1981). 


Writing an outline 

2 Have students work alone to fill in the outline 
and then compare their answers with a partner. 
Alternatively, have students work initially with a 
partner and then compare answers with another 
pair. Check answers with the whole class. 


Answers 

I. Thesis statement: African Americans, too, have 
both contributed new words to English and 
changed the meanings of some existing words. 

II. Words introduced by African Americans (who 
came as slaves) 
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A. OK 
1. From an African language 
2. Now used all over the world to mean 
all right 
B. Jazz 
1. Came from African American musicians in 
New Orleans 
2. Exact origin unknown 
Ill. Words whose meanings changed over time 
A. Cool 
1. “Original” meaning 
2. New meanings 
B. Square 
1. “Original” meaning 
2. New meaning 
IV. Conclusion: Existing ethnic groups in the 
United States as well as new immigrants will 
surely continue to bring new words to English 
and give fresh meanings to existing words. 


3 Have students work in pairs or threes to 
complete the exercise. Check answers with the 
class. 


4 Have students work with the same partner or 
group as in exercise 3. Check answers with the 
whole class. 


Answers 

I. Practicing yoga regularly can be good for your 
mind, your body, and your emotions. 

II. Mental benefits 
A. Develops clear thinking 
B. Improves concentration 


III. Physical benefits 
A. Makes you strong and flexible 
B. Improves blood circulation 
C. Improves digestion 
IV. Emotional benefits 
A. Develops self-confidence 
B. Reduces fear, anger, and worry 
C. Helps you fee] calm and peaceful 
V. Therefore, to build mental, physical, and 
emotional health, consider practicing yoga. 


Evaluating an outline 

5 Have students work with a partner to evaluate 
the outline. As students are working, circulate to 
help out and offer hints if necessary (remind them 
to refer to the checklist on page 68 as they work). 
Put two pairs together to compare suggestions. 
Then check answers with the whole class. 


Answers 

I. * OK. 

II. * Points B and C should be switched (dates in 
the wrong order). 

e Point E should be deleted (not relevant). 

III. 

e II & IV should be switched. 

e Point A might include a second category of 
people who come to San Francisco to get 
rich. 

e Point B should be deleted (not relevant). 

e Point C3 should be deleted (not relevant). 

e Point D could be more specific. 

e Point F should be deleted (not a separate 
subpoint; it might be mentioned in a topic 
sentence, however). 

e Point G could be more specific. 

IV. © Point B should discuss expenses for food 
and clothing (to be parallel with the section 
on San Francisco today). 

V. * OK. 


6 Have students work alone on their essay. Be 
sure to give them sufficient time to write an 
outline and brainstorm ideas. If possible, collect 
and check their outlines before they begin their 
essays. Make sure students keep a copy of their 
outlines for exercise 7. 


7 Have students work in pairs to outline each 
other's essays. Ask students not to ask their 
partners questions until they have outlined as 
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much as possible. Then have students compare 
the outlines they wrote with the ones that the 
writer did originally and discuss any differences. 


Extension activity 

Have students rewrite their outlines (if necessary) 
according to their partner’s feedback, and write a 
second draft of the essay to hand in for marking. 


Review 

8 Have students work alone on their outlines. If 
necessary, do a quick outline of yourself on the 
board to give students some ideas or use the 
sample below. 


Answer 
Answers will vary. Sample answer: 


I. Mary enjoys both indoor and outdoor hobbies. 
II. Indoor hobbies 
A. Reading 
1. Novels 
2. Poetry 
B. Sewing 
C. Listening to music 
1. Popular songs 
2. Jazz 
HI. Outdoor hobbies 
A. Walking 
1. Hiking in the mountains 
2. Around town 
B. Bird watching 
C. Canoeing 
IV. Both Mary’s indoor and outdoor hobbies are 
activities that she enjoys doing by herself. 


9 Have students work in pairs to share their 
outlines and add thesis statements and 


concluding statements. 


10 Put two pairs together to share their outlines. 
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This unit focuses more specifically on intro- 
ductions and conclusions, The purposes of an 
introduction and conclusion are discussed as well 
as the types of information that should be 
included in each. 


The introduction 
1 Have students work alone or with a partner to 
fill in the diagram. 


Line 1: English has been influenced by other 
countries and groups. 

Line 2: Some words are borrowed from other 
languages. 

Lines 3 and 4: African Americans have 
contributed and changed words. 


2 Have students work in pairs to evaluate the 
introductions. Encourage them to discuss their 
decisions. Then check answers with the class and 
discuss ways of improving the weak introductions. 


Ånswers 

Answers may vary. 

a. X— Too short. The writer could add one or two 
more sentences with information about changes 
in families. Also, there is no interesting 
information to draw the reader in. Some 
statistics or examples could be added at the 
beginning. 

b. v 

c. X—The introduction doesn't have a thesis 
statement. A possible thesis statement: 
Stargazing is a valuable way to learn about our 
world as well as outer space. If a different 
thesis statement is chosen, some of the details 
in the introduction may be too specific or not 
relevant. 

d. X—Too long, with some information that is not 
relevant. The writer should delete The farms 
raised sheep, goats, cows, and a variety of 
grains, such as corn and wheat; and New York 
was already becoming a very popular tourist 
destination. The Statue of Liberty was a favorite 
place to visit. 
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0 Introductions and Conclusions 


e. X—Too short; also, the sentences are not related 
closely enough. One of the ideas needs to be 
chosen and developed into an introductory 
paragraph. 


Types of information 
3 Have students work alone or with a partner. 
Then check answers with the whole class. 


Answers 

a. personal experience 

b. facts 

c. facts, an interesting quotation 


4 Have students work with a partner to evaluate 
and revise their introductions. 


The conclusion 
5 Have students work alone or with a partner. 
Then check answers with the whole class. 


Ånswers 

a. The conclusion restates the thesis and makes a 
final comment about the essay's main idea. 

b. The first sentence, "English owes some of its 
interesting and colorful vocabulary to African 
Americans” restates the thesis statement. 


6 Have students work alone or with a partner and 
then compare answers with other students. 


Ånswers 


a. 3 b.1 c.5 d.2 e6 f4 

7 Have students work in pairs or threes to 
identify the good conclusion. Encourage them to 
say why the other two paragraphs are not good 
conclusions. Then check answers with the whole 


class. 


Answer 

Paragraph b is the best concluding paragraph. 
Paragraph a discusses health problems and 
paragraph c discusses how immigrants bring 
customs from their native countries to the U.S. 


Only b summarizes the information about how 
American food has been influenced by other 
cultures. 


8 Have students work with a partner to evaluate 
and revise their conclusions. 


Review 

9 Have students work alone or with a partner to 
complete the crossword puzzle. If they are having 
difficulty, have them reread the relevant sections 
of the unit. 


Ånswers 

. interest 

. facts 

. Story 

. quotation 
topic 
information 
thesis 
summarizes 
. Testates 

. comment 

. action 


9 @0 NI9 ÇI j WN 4 


kê ê 


10 Have students work alone to write an 
introduction and a conclusion. After exchanging 
papers and getting feedback from a partner, have 
students rewrite their introduction and 
conclusion and hand them in for marking. 
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| Unity and Coherence 


This unit discusses the importance of unity and 
coherence in an essay. Techniques for editing for 
unity and ways of creating better coherence are 
explained and practiced. 


Unity in writing 

1 Have students work alone and then compare 
answers with a partner, or have students work in 
pairs. Circulate to answer any vocabulary 
questions, or let students use their dictionaries. 
Go over answers with the whole class. 


Ånswers 
a. Thesis statement: The philosophy of Chinese 
medicine is not the same as the philosophy of 
modern medicine, but it is useful for curing 
many health problems. 
b. Topic sentences: 
First body paragraph: Modern medicine focuses 
on illness. 
Second body paragraph: Instead of focusing on 
a patient's health problems, Chinese medicine 
tries to make the patient's whole body well 
again. 
c. Supporting ideas: 
First body paragraph: 
* In modern medicine, patient with cough gets 
medicine to stop cough. 
e Different medicine given for fever. 
e Same medicine given for all people. 
e Philosophy of modern medicine—stop 
problems quickly. 
Second body paragraph: 
e Chinese medicine—two types of energy in 
people. 
e One type is yin (passive). 
e Second type is yang (active). 
e Healthy when there is equal balance of 
energy. 
e Imbalance means person is unhealthy. 
e Don’t stop illness by giving medicine. 
e Herbs given to restore balance, so illness 
stops naturally. 
d. The essay is unified. 
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Editing an essay for unity 

2 Have students work alone and then compare 
answers with a partner, or have students work in 
pairs. Circulate to answer any vocabulary 
questions, or let students use their dictionaries. 
Then have students check their work by 
comparing it with the text in exercise 6, page 85. 


Answers 

The text that should be removed is the following: 
All the sentences beginning from Another 
Frenchman, Louis Braille ... through ... a training 
school for teachers of the deaf. These sentences 
don’t relate to the topic of the essay, which is 


sign language. 


Coherence in writing 

3 Have students work alone and then compare 
answers with a partner, or have students work in 
pairs. Go over answers with the whole class. 


Answers 

The essay in exercise 1 uses comparison / contrast 
organization. The topic of modern medicine is 
contrasted with Chinese medicine. It has block 
style organization. 


The essay in exercise 2 has chronological 
organization. The body paragraphs are organized 
by different periods in history. 


Cohesive devices 

4 Have students work alone or with a partner to 
complete the exercise. Then have students 
compare their answers with the essay on page 79. 
However, point out to students that in some cases 
there is more than one possible answer. If 
students chose different transitions from the ones 
used in the essay, write them on the board and 
discuss with the class whether they are possible 
or not. 


Ånswers 

Answers will vary. Possible answers: 
1. Instead 

2. Specifically / In particular 

3. for example / for instance 

4. Instead / Rather 

5. As a result / Therefore / Thus 


5 Have students work alone and then compare 
answers with a partner, or have students work in 
pairs. 


Answers 

a. the city / Montreal 

b. Montreal 

c. the Vieux Montreal 

d. Montreal 

e. two-thirds of the people of Montreal 

f. Montreal 

g. all of the previous supporting points in the 


paragraph 


6 Have students work alone to complete the 
exercise. Suggest that they mark different items in 
different ways--one or two underlines, circles, 
and / or different colors of highlighter. Then have 
students compare answers with a partner. Check 
answers with the whole class. 


Answers 

e transition use—first, another, and 

e pronoun reference—these signs (the signs used 
by a group of deaf people in Paris); he (L'Epée, 
Thomas Gallaudet); this time (in 1815, traveling 
in Europe); it (American Sign Language) 

* repetition of key words—sign language / signs, 
deaf, developed / development 


7 Have students work alone and then compare 
answers with a partner, or have students work in 
pairs. Circulate to answer any vocabulary 
questions, or let students use their dictionaries. 
Then have students or pairs share their versions 
with other classmates. If you wish, collect the 
revised paragraphs for marking. 


Answer 
Example revised paragraph: 


Ho Chi Minh City, located on the Mekong 
River in Vietnam, is a fascinating destination for 
travelers to Southeast Asia. It was once an 
important trading center for the French in 
Southeast Asia, and the influence of French 
culture can still be felt. For example, many 
people, especially the older generations, learned 
French in school and still can speak it very well. 
In addition, some cafés serve French-style bread 
and pastries in Ho Chi Minh City, and expensive 
hotels and restaurants serve French food. Another 
sign of French influence is that many of the 
buildings in the city are built in French style. 
There are also many museums and monuments 
documenting the country’s long—and often 
bloody—history. The Vietnamese and the French 
also fought, but the French eventually left the 
country. If you’re looking for a unique city to visit 
in Southeast Asia, Ho Chi Minh City is an 
attractive choice. 


8 Have students work alone to create an outline. 
Remind students to brainstorm ideas first. 


9 Have students exchange outlines with a partner 
to check for unity and coherence. Students may 
refer back to the checklist for outlines on page 68. 
If possible, check the outlines yourself before 
students write the essay. 


10 Have students exchange essays with a partner. 
Ask each person to underline, circle, or otherwise 
mark transitions, pronouns, and repetition of key 
nouns or ideas. Then collect the essays for 
marking. 
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Review 

11 Have students work alone to complete the 
proverbs and then compare answers with a 
partner. Check answers with the whole class, and 
discuss the meanings of the proverbs. 


Answers 

a. 1. before 
Meaning: Don't think about future rewards 
(such as money) until they actually appear. 

b. 2. When 
Meaning: If you are facing a bad or difficult 
situation, try to make something good from it. 

c. 3. when 
Meaning: Time passes very quickly when you 
are enjoying yourself, 

d. 2. but 
Meaning: You can suggest an idea or give 
someone advice, but you cannot make the 
person listen to or follow the advice. 

e. 2. and, and 
Meaning: People prefer to be around someone 
who is in a good mood. 

f. 3. until 
Meaning: You don't know how important 
something is to you until you lose it. 


12 Have students work alone or, if yours is a 
monolingual class, with a partner or a small 
group, to generate proverbs. Then have students 
write their paragraphs individually. If you like, 
collect the paragraphs for marking. 


34 UNITY AND COHERENCE 





This unit prepares students to write essays within 
a limited time period, such as during a test. 
Students become familiar with common essay 
exam instructions. They learn and practice 
techniques for writing under pressure and for 
answering succinctly, quickly, and thoroughly. 


Timed essays 

1 Have students work in small groups or with a 
` partner to discuss the questions. If you like, have 
groups share some of their responses with the 
whole class. 


Answers 

Answers will vary. Possible answers: 

a. Students’ own answers 

b. Students’ own answers 

c. For university entrance examinations; for tests 
in English classes; for tests in subject-matter 
classes taught in English 

d. Pressure is increased; less time is spent on 
preparing and checking your work; no peer 
feedback; only one draft is written 

e. Students’ own answers 


Instructions for timed essays 

2 Have students work alone to underline the key 
words, and then have them compare answers with 
a partner or group. Encourage students to explain 
their choices. Remind students that they do not 
need to underline the main topic of the question; 
rather, they should be underlining key instruction 
words. Go over answers with the whole class. 


Answers 

Answers will vary. Possible answers: 

a. Compare and contrast public and private high 
school education in your country. 

b. Think of a story you have read which has also 
been made into a movie. Describe the 
differences between the two versions. 

c. Show how the rise in popularity of 
communication by cell phone has changed the 
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ways in which young people communicate. 

d. Discuss three results of the Norman conquest of 
Great Britain in 1066. Which do you feel was 
the most important? 

e. Which environmental problem is the most 
significant in your community? Explain how 
your community can solve this problem. 








Answering directly 
3 Have students work alone to underline the key 
words. Go over answers with the whole class. 


Answer 

Answers will vary. Possible answer: 

Which effect of the California gold rush do you 
think had the biggest impact on the character of 
San Francisco today? 


"4 Have students work with a partner or small 


group to evaluate the introductions. Encourage 
students to talk about their reasons. Then check 
answers with the whole class. 


a. X There are too many general sentences (San 
Francisco is a fascinating city ...; Each year, 
thousands of tourists ... Many important events 
...). This would be OK in an essay written as a 
term paper, but takes too much time in a test 
situation and is not relevant information. In 
addition, the writer does not say which effect of 
the gold rush was the most important. 

b. Y It answers the question clearly and directly. 

c. X The first sentence is too general. The writer 
doesn’t clearly state which effect of the gold 
rush was the most important; the use of for 
example makes it sound like the writer will 
also discuss other effects. It was a very exciting 
time is not necessary. 

d. X The writer lists many effects of the gold rush, 
but does not choose the most important one. 

e. v It answers the question clearly and directly. 
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Managing your time 

5 Have students work alone to write their 
outlines while you time them. Then have students 
share their outlines in groups or with the whole 
class. This is a good activity to spread out over 
several lessons; choose two or three topics for 
each lesson. (Additional topics are listed below in 
the extension activity). Have students keep their 
outlines to work with further in exercises 6 and 7. 


Answers 
Answers will vary. 


Extension activity 
Additional topics for five-minute outlines and 
practice essays. 


a. Cell phone use has been steadily increasing 
over the past few years. What are some 
advantages and disadvantages of using cell 
phones? 

b. Should university students hold part-time jobs? 
Give reasons to support your answer. 

c. Should art and music be required courses in 
high school? Give reasons to support your 
answer. 

d. Some people prefer playing team sports, and 
some prefer playing individual sports. Which 
do you prefer, and why? 

e. Discuss why people keep pets. 
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6 Have students work alone to write topic 
sentences for the main points from their outlines. 
Spread exercise 5 out over several class sessions, 
and see if they can write topic sentences within 
the five-minute time limit as their speed 
increases. 


Checking your work 

7 Have students work alone to write their essays. 
Then have students share their essays with a 
partner or small group. If you like, collect the 
essays for marking. 


Review 

8 Have students work in groups of four. If your 
class doesn't divide evenly, you can have one or 
more groups of five, with three students working 
together as one “pair.” When the groups have 
completely finished, you may collect the essays 
for marking. 





Peer feedback —essay 
Paragraph evaluation form 
Essay evaluation form 
Error log chart 

Error code 

Error log exercises 


Error log exercises answer key 


40 
4I 
42 
43 
44. 
45 
46 
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a. What types of writing do you do in your native language at least once a month? Add to the list. 


ÛJ letters © compositions 
ÛJ lists e aep e ner 
ÛJ e-mail ke BERR Ê 
O diary tı BI NN 





b. What type of writing is the most enjoyable? What type is the least enjoyable? Why? 


c. How often do you write in English? What do you write in English? 


d. Will you write in English in the future? What kinds of things will you write? 


e. 


f. How easy are these things when you write in English? Circle the most appropriate number. 


g. What do you hope to learn from this class? 


2. Share your answers with a partner or small group. 
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When you write: 


Do you write with pencil and paper? 
Do you use a computer? 

Do you use a dictionary? 

Do you make notes before you write? 


Do you write your paper in your native language first? 


Do you write your paper more than once? 


û û û û û û € 


n û û û û û g 


(1 = very easy, 2 = somewhat easy, 3 = somewhat challenging, 4 = very challenging) 


grammar 1 
expressing myself 1 


vocabulary / finding the right word 1 


getting ideas 1 
writing something interesting 1 
writing something beautiful 1 
writing something original 1 
writing something intellectual 1 
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Assignment: 


1. What is the topic of the paragraph? What is the main idea? 


2. Does the paragraph have a topic sentence? If so, write it here. 


3. Does each sentence support the topic sentence? If not, which sentence or sentences do not belong? 


4. Does the paragraph have a concluding sentence? If so, does it restate the topic sentence or sum up 
the information? 


5. Are there any places where the writer could add more details? Do you have any questions 
for the writer? 


6. What are some good things about this paragraph? 
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Åssignment: 


1. What is the topic of the essay? What is the main idea? 


2. Read the introduction. Is it interesting? Does it give some background information? 
Does it include a thesis statement? If so, write it here: 


3. Does each body paragraph support the thesis statement? Write the topic sentence of each body 
paragraph here: 


4. Are there any places where the writer could add more details? Do you have any questions 
for the writer? 


5. Is there a conclusion to the essay? Does it restate the thesis or sum up the information or flow 
logically from the ideas in the essay? Does it contain any new points? 


6. What are some good things about this essay? 


@ Macmillan Publishers Limited, 2003. This page may be photocopied and used within the class. 





Writer: 


Assignment: Final grade: 


BEER a Î 


Topic sentence / main idea 


Bê Pf 


Paragraph coherence 


Bê EEE 


Strengths of the paragraph 








Weaknesses of the paragraph 
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Writer: 


Assignment: Final grade: 


Î comments | rale 


Introduction / thesis statement ù 
EE EEE EI 
EE > EEE 
BÊ Pf 
Bê o 


Strengths of the essay 








Weaknesses of the essay 
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m i = 


ee ee TE 
tweeter | | tT | TT 


e) 


oOo 


iz 


z 


N 
A 
< 


v-tense 


v-form 


FEER 


Q 


Ep 
5 
ga 


infin / ger 


punct 





Error code 


The symbols from the error log chart are explained below with an example sentence given for each type 


of error. The correction is given in parentheses. 


sp = spelling 

wf = word form 

wc = word choice 
wo = word order 
sing = singular noun 
pl = plural noun 

art = article 

inf = too informal 

? = meaning unclear 


pron = pronoun 


s / v = subject / verb 
agreement 

v-tense = verb tense 

v-form = verb form 

v-pass = passive verb 


cs = comma splice 
ro = run-on sentence 
frag = fragment 


co = connecting word 


inf / ger = 

infinitive / gerund 
line through word = 
delete 


prep = preposition 
punct = punctuation 
c = capitalization 


{ = start a new paragraph 


^ = add a word 


The boy was afeared of the dog. (afraid) 

They were education in many differerıt countries. (educated) 

We bought the rug after deseribing the price. (discussing) 

Mona is reading always on her bed. (is always readirıg) 

Johrı works as an investment brokers. (broker) 

There are many advantage of living abroad. (advantages) 

A enthusiastic employee is an asset for a company. (An) 

The committee is not gonna change the plans of the project. (going to) 
The government plans to create every child goes to school. (plans to 
create a fund allowing every clıild to go to school) 

The company's profits continue to be good, so it will expand your 
product line. (its) 





Several people from my country attends the class. (attend) 

Last year, we go to visit relatives in a neighboring city. (went) 

I will be go to the dentist next week. (will go) 

The workers forced to work for twelve hoıırs by maııagement. 
(were forced) 

The store ended its sale. it marked up tlıe remaining goods. 

(... sale, and it... ) 

If the temperature drops, the lake will freeze last year it froze for 
several months. (... freeze. Last year ... ) 

Because the cinema was old and no longer in use. (Because … in use, 
it was closed and the property was sold.) 

Examples: While we finished dinner, we went to meet the new 
neighbors. (After) 

The laboratory lacks modern equipment, or it is still used for many 
experiments. (but) 





The law attempts ending smoking in all public buildings. (to end) 


Several countries have signed te the peace treaty. (... have signed the 
peace treaty.) 

Donations were given into the charity. (to) 

The summer is long hot and humid. (... long, hot, and ... ) 

The white house is the place of residence for the president of the 
United States. (White House) 


Completionathe project is expected in six to eight months. 
(Completion of the project ... ) (prep) 
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1. Correct the errors in the following sentences. 


a. Casinos attracting elderly people by offering them gifts. 


(v-form) 


b. Soccer and American football are both very exciting game for spectators. 
(pl) 


c. Watching too much television can have ^ negative effect on children. 
(art) 


d. She concerns about the amount of money she spends with credit cards. 
(v-pass) 


e. Although the population is increasing in larger cities. 
(frag) 


f. The first step in applying to a university is to completion an application form. 
(wi) 


g. In the past ten years, most of the country’s revenue will be spent on construction of the new 
transportation system. 
(v-tense) 


h. Professors are expekted to grade students fairly. 
(sp) 


2. Find six errors in the following paragraph and correct them: 
inf / ger, v-form, we, pl, wf, and a. 


Regularly exercise helps people’s physical and mental health. In particular, active exercises like 
cycling, playing basketball, to jog, playing tennis, or walking can all be especially helpful for people’s 
health. When people do these types of exercise three to five time per week, they can received many 
benefits such as reducing their weight, decreasing their blood pressure and heart rate, and getting 
stronger muscles. Moreover, exercise helps people feel better mentally because it can help reduce 
feelings of sadness, anger, or worry. There are certain chemicals in the brain that increase during people 
exercise, and this often makes them feel happier. With regular exercise, people can take care themselves 
and enjoy a better life. 
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moa mø mn oD : 





. games 
a 

. is concerned 

(Answers will vary. Answers should be full sentences.) 
complete 

. was spent 

. expected 


inf / ger: line 2, to jog > jogging 

v-form: line 3, received > receive 

we: line 6, during > when 

pl: line 3, time > times 

wf: line 1, Regularly > Regular 

^ line 7, care themselves -> care of themselves 
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